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Plainfield Public Schools 

English Language Arts 

Curriculum  

 

Grade/Course Kindergarten 
Unit of Study 1 

Pacing  5-7 weeks 

 

UNIT STANDARDS 

 

PRIORITY STANDARDS 
 
Reading Literature 
RL.K.1     With prompting and support, ask and answer questions about ley details   
                in a text (e.g., who, what, when, why, how). 
RL.K.2     With prompting and support, retell familiar stories, including key details 
                (e.g., who, what, where, when, why, how). 
RL.K.3     With prompting and support, identify characters, settings, and major   
                events in a story. 
RL.K.10   Actively engage in group reading activities with purpose and  
                understanding. 
 
Reading Informational Text 
RI.K.1      With prompting and support, ask and answer questions about key  
                details in a text  (e.g., who, what, when, why, how). 
RI.K.2      With prompting and support, identify the main topic and retell key  
                details of a text   
RI.K.5      Identify the front cover, back cover, and title page of a book. 
RI.K.10    Actively engage in group reading activities with purpose and  
                understanding 
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Reading Foundational Skills 
RF.K.2     Demonstrate an understanding of spoken words, syllables, and sounds.  
                (phonemes). 

 RF.K.2.a  Recognize and produce rhyming words 

 RF.K.2.b  Count, pronounce, blend, and segment syllables in spoken words 
 
Writing 
W.K.1      Use a combination of drawing, dictating, and writing to compose opinion  
                pieces in which they tell a reader the topic or the name of the book they  
                are writing about and state an opinion or preference about the topic or  
                book (e.g. My favorite book is…). 
 
Speaking and Listening 
   
SL.K.1     Participate in collaborative conversations with diverse partners about  
                kindergarten topics and texts with peers and adults in small and larger 
                groups. 
SL.K.2     Confirm understanding of a text read aloud or information presented  
                orally or through other media by asking and answering questions about   
                key details and requesting clarification if something is not understood.   
 
SL.K.4     Describe familiar people, places, things, and events and, with prompting 
                and support, provide additional detail. 
 
Language 
L.K.1       Demonstrate command of the conventions of standard English grammar  
                and usage when writing or speaking. 
 
L.K.6       Use word and phrases acquired through conversations, reading and   
                being read to, and responding to texts.   
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“UNWRAPPED” Power Standards 

 
DISTRICT POWER STANDARDS 
 
 
Reading Literature 

RL.K.2:  With prompting and support, RETELL familiar stories, including key 
details (e.g., who, what, when, why, how). 

 
           RL.K.3: With prompting and support, IDENTIFY characters, settings, and major   
           events in a story. 
 
 
 
Reading Foundational Skills 

RF.K.2:  DEMONSTRATE the understanding of spoken words, syllables, and 
sounds 
 
 
 

Writing 
W.K.1:  USE a combination of drawing, dictating, and writing to COMPOSE 
opinion pieces in which they TELL a reader the topic or name the book they are 
writing about, STATE an opinion or preference about the topic or book.  (e.g. My 
favorite book is …) 
 
 
 

Speaking and Listening 
SL.K.2:  CONFIRM understanding of a text read aloud, or information presented 
orally, or through other media, by ASKING and ANSWERING questions about key 
details, and REQUESTING clarification if something is not understood.   
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POWER STANDARD: RL.K.2   

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK Level 

 
Retell 

 
familiar stories, including key 
details (e.g. who, what, where, 
when, why, how) 

 
1 

 

Students Know: 

With prompting and support: 

 A key detail is a part of the story that helps to understand the story.  
 When you retell a story, you have to tell the beginning, middle, and ending in order.   

Students Can: 

With prompting and support: 

 Listen to a story and decide which parts are the most important to use when you retell 
the story.  

 Retell a familiar story, including key details from the story (e.g., who, what, where, 
when, why, how).  

 

 
 

POWER STANDARD:  RL.K.3 

“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK Level 
 

Identify characters, settings, and major   
events in a story. 
 
 

1 

 

Students Know: 

With prompting and support: 

 A character is a person or creature in a story. 
 The setting is where and when a story takes place.  
 A major event is something important that happens in a story.  
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 I know all stories have characters, settings, and major events. 

Students Can: 

With prompting and support: 

 Use details in the text to identify the main events. 
 Identify characters in a story.  
 Identify the setting of a story. 
 Identify the major events in a story. 

 

POWER STANDARD:  RF.K.2 

“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK Level 

Demonstrate the understanding of spoken words, 
syllables, and sounds 
 

1 

Students Know: 

 What the words same and different mean. 
 Rhyming words end with the same sounds. 
 Words are made up of sounds. 
 Words can be segmented into sounds. 
 Words can be broken into individual sounds. 

Students Can: 

 Say words that rhyme. 
 Break words into syllables. 
 Identify and say the first sound in a word. 
 Identify and say the middle vowel sound in a word. 
 Identify and say the last sound in a word. 
 Change sounds in a word to make a new word. 

 
POWER STANDARD:  W.K.1 

“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK 
 Level 

 Use 
 
 
 

a combination of  

 drawing  

 dictating 

3 



6 
 

. 

 
 

 
Compose 
 
 
Tell 
 
State 
 

 writing 
 

opinion pieces  
 
 
topic or name of the book  

 
opinion/ preference  

-about the topic or book 

 

Students Know: 

With adult guidance: 

 An opinion tells what someone likes or thinks. 

 A preference is choosing the one they like better when offered choices. 

Students Can: 

With adult guidance: 

 Form an opinion or preference about a topic or book. 
 Share their opinion or preference by drawing, dictating, and writing 

 
 
 
 
 
 
 
 
 
 
 
 

POWER STANDARD:  SL.K.2 

“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK Level 

Confirm 
 
 
 

understanding of a text  

 read aloud 

 information presented orally 

 through other media 

2 
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Ask/Answer 
 
 
 
Requesting 

 

 questions about key details 
 

 
 

 clarification 
 

Students Can: 

 Ask questions about things they do not understand. 

 Listen and respond to questions about literature and informational text. 

 

 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

retell 
beginning 
middle 
character 
setting 
end 
key detail 
events 
demonstrate 
compose 
state 
confirm 
create 
flip chart 
dictating 
opinion 
favorite 
preference 
topic 
different/same 
end 
rhyme 
sound 

 
prompt 
Identify 
engage 
puppet 
play 
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Essential Questions  Corresponding Big Ideas 

1. Why is it important to ask and 
answer questions when you don’t 
understand something? 

 
 
2. Why is it important to be able to 

retell a story? 
 
 
3. Why do you need to use pictures 

and words when you are writing 
about a book? 
 
 
 

1. Asking and answering questions 
when you don’t understand 
something is important because it 
helps you to understand. 

 
2. You need to be able to retell a story 

in order to help you understand the 
story. 

 
3. You need to use pictures and 

words when writing about a book to 
help others understand what you 
are trying to say. 
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Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 

Post-Assessment 
 

Unit Assessment 
 

Essential Questions Post-Assessment 
 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 
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Engaging Learning Experiences 

 
Engaging Scenario 

 
Your kindergarten class just received exciting news! You just found out that the 
kindergarten classes at your school are in charge of creating a puppet show based on 
a favorite book.  The principal, and invited guests, will watch your class perform the 
retelling of the book you selected. The principal will decide which kindergarten class 
had the best retelling of the story and the winning classroom will have a special 
celebration! This is your big chance to be a star!  Are you ready for the challenge? 
 
 
                                             

Performance Task Synopses 

 
 
 

Task 1: Turn and Talk 
          After listening to two stories you will retell important parts to your partner.  
 

 
Task 2: Compose an Opinion Piece.  
           You will vote on your favorite book and explain why it was your favorite. Your 

teacher will chart your responses. 
 
 
Task 3:  Create a Puppet.   
         Create a puppet of the book you selected and practice retelling the story. 
 
 
Task 4: Perform a Puppet Show.   

            Work in small groups to retell the beginning, middle, and end of the story using 
the puppets you created. 
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Performance Task # 1 
In Detail 

District Power Standards:   
 
 

RL.K.2, RL.K.3 
SL.K.2   

 
Additional Standards:  

L.K.1.a, RL.K.1, RL.K.10, RF.K.2, L.K.6, SL.K.1 
  

Note to teacher:  You will select two stories to read that can easily be reenacted into a puppet 
play.  Some resources are listed at the end of this unit. Prior to reading the stories, mini-
lessons on identifying the beginning, middle, and end of stories should be modeled. 
Additional lessons on identifying characters, setting, and major events should also be taught. 
This lesson will take place over several days.  
 
 
 
 
Task 1: Turn and Talk 
          After listening to two stories you will retell important parts to your partner.  
 
 
 
TASK 1 Detailed:   

 

 I am going to read the story ____________. I want you to listen carefully to 
the story as I read.  I will stop at certain parts of the story and ask you 
questions. You will have the chance to turn and talk to your partner as you 
answer the questions 

 I will create a chart at the end that will list the characters in the story, the 
setting, and what happened in the beginning, middle, and end. 

 At the end of the reading you will turn to your partner and retell the story in 
the order that it happened. 

 
Some suggested questions to address the standards in this task: 

 

 Question Stems and Prompts:  
 Who, what, where, when, why, how questions  

 Who was the story about?  
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 What was the story about?  

 What happened in the story?  

 What happened at the beginning, middle end of story?  

 When did the story take place? 

 Ask your partner to share a detail from the text.  
 What is the setting of the story?  
 What is the problem or plot in the story?  
 How do the characters in the story solve their problems? 
  

 
Performance Task # 1 Scoring Guide 

4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria 
plus: 

 

 Retold 
several 
major events  

 

 Included 
many key 
details in 
retelling 
 

 

 Contributed to 
partner discussion 

 Correctly identified 
some characters in 
the story 

 Identified at least 1 
setting 

 Retold a major 
event using details 

 Included some 
important details 

 

 

 

 Meets _3__ 
of the 
“Proficient” 
criteria 

 

 Meets fewer than 
_3_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 
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Performance Task # 2 
In Detail 

District Power Standards: 
 

  W.K.1, RL.K.2, RL.K.3, SL.K.2 

Additional Standards 
 

L.K.1.a, L.K.6, RL.K.10,  RF.K.1a-d, SL.K.1, SL.K.3, SL.K.6 
 
 
Task 2 Detailed: 
 

1= Below Standard 
 
 

 
 
 
 
 
 
 
 
 
 
 

Interdisciplinary Connections  
Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 
SL.K.1 
SL.K.3 
K.3.2.D.4 
K.5.P.A.2 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Task 2 Detailed:  Compose an Opinion Piece.  After listening to 2 stories decide which 
story you liked the best.  
 

 Turn and talk to your partner and tell them which story was your favorite. Explain 
why that story your favorite.  Be sure to include key details. 
 

 Write/draw about your favorite story. 
 

 Tell why you chose that story as your favorite. 
 

 

 

 

 

 
Performance Task # 2 Scoring Guide 

4 3 
 

2 
 

1 

 All “Proficient” 
criteria plus: 

 Student wrote a 
complete 
sentence(s) 
explaining why 
the book was a 
favorite. 

 Students used 
many key 
details in 
retelling 
 

 

 Student 
identified the 
title. 

 Student used 
some key 
details in 
retelling 

 Student stated 
opinion or 
preference 

 Student 
completed task 
using a 
combination of 
drawing, 
dictating, and 
writing 

 

 Meets  _2_ of 
the “Proficient” 
criteria 

 
 

 Meets fewer than 
_2_ of the 
“Proficient” criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 
 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

Interdisciplinary Connections  
Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

 
SL.K.1.a-b 
SL.K.5 
SL.K.6 
K.5.P.A.2 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

 √ Curiosity and Imagination 
 √ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 
 
 
 
 
 
 
 
 
 

 
Performance Task # 3 

In Detail 
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2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

District Power Standards: 
 
Reading Literature 

RL.K.2, RL.K.3   

 
Additional Standards 
 
          RF.K.1a-d, SL.K.1, SL.K.3, SL.K.6 

RL.K.1,RL.K.10 
 
Task 3 Detailed: 
 
 
Task 3 Detailed:  Create a Puppet.  Students will create a puppet show to represent their 
favorite book. 
 

 Create a puppet of the character from your favorite book. 
 

 Use the materials given to you by your teacher (e.g., paper bags, sticks, socks, cut outs, 
cardboard paper rolls) 
 

 Practice retelling the story to a partner.  Be sure to include key details. 
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Performance Task # 3 Scoring Guide 

4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria plus: 
 

 Student used 
key details to 
retell story 
(e.g. yellow 
duck) 
independently 

 Student was 
able to retell 
story in 
sequence 
independently  

 

 

 Student 
created a 
puppet that 
closely 
resembles 
their 
character 

 Student was 
able to retell 
story in 
sequence 
with 
prompting 
and support 

 Student used key 
details to retell story 
(e.g. yellow duck) 
with prompting and 
support 

 

 Student 
referred to 
other 
characters or 
the setting in 
retelling. 

 

 Meets _3__ 
of the 
“Proficient” 
criteria 

 

 Meets fewer than 
3 of the 
“Proficient” 
criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 
 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Performance Task # 4 
In Detail 

District Power Standards: 
 

RL.K.2, RL.K.3, SL.K.2 

 
Supporting Standards 

RL.K.10,  RF.K.1a-d, SL.K.1, SL.K.3, SL.K.6 
 
Task 4 Detailed: 
 
Task 4 Detailed:  Create a Puppet Show.  Students will work in small groups to retell the 
beginning, middle, and end of the story using the puppets they created. 
 

 Work together with your group to retell the story.  Be sure to include key details. 
 

 Use the puppets you just made to retell the beginning, middle, and end of the story 
 

 Practice with your group using first, next, and last  
 

 Perform your puppet show to the class 
 
 

 
 
 
 
 

Interdisciplinary Connections  
Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

 
K.5.P.A.2 
K.3.2.D.4 
 
 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√  Curiosity and Imagination 
√  Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 4 Scoring Guide 

4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Student was 
able to retell 
story in 
sequence 
independently 

 Student used 
sequence 
words, such as, 
first, next, then, 
last 

 Student used 
key details to 
retell story (e.g. 
yellow duck) 
independently 

 Student clearly 
expresses 
thoughts, 
feelings, and 
ideas 

 
 

 

 Student worked 
cooperatively in 
group 

 Student was able 
to retell story in 
sequence with 
prompting and 
support 

 Student used 
some sequence 
words, such as, 
first, next, then, 
last 

 Student used key 
details to retell 
story (e.g. yellow 
duck) with 
prompting and 
support 

 Student  
expressed 
thoughts, 
feelings, and 
ideas (though 
they may not be 
entirely clear) 

 

 Meets __4_ of 
the “Proficient” 
criteria 

 

 Meets fewer than 4 
 of the “Proficient” 
criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 

❑ Identifying Similarities and Differences 

❑ Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

❑ Nonlinguistic Representations 

√   Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

❑ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

√  Teamwork and Collaboration 

❑ Initiative and Leadership 

√  Curiosity and Imagination 
√  Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√  Flexibility and Adaptability 
√  Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

 

 

 

 

 

Interdisciplinary Connections  
Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 

 
RL.K.2 
SL.K.1.a-b 
SL.K.3 
SL.K.4 
SL.K.5 
SL.K.6 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√  Curiosity and Imagination 
√  Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Differentiation 
Strategies 
(Additional 
Supports + 

Enrichment) 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

-Think Alouds 

 Students read text 
aloud. As they 
read they pause 
to discuss what 
was read. 

-Say Something 

 Students read text 
aloud in portions. 
They pause to all 
“say something” 
about the text. 

-Guided Questions 

 Who? When? 
Where? What? 
Why? Questions 
asked on the level 
of the students 
understanding.  

 
Enrichment: 

 Pick higher level 
books  

 Choose higher 
level guided 
questions 

 

-Use multimodality 
resources that go beyond 
print: 

 Images 

 Animation 

 Sound/music 

 Performance 
-Think Alouds 

 Students read text 
aloud. As they 
read they pause 
to discuss what 
was read. 

-Say Something 

 Students read text 
aloud in portions. 
They pause to all 
“say something” 
about the text. 

-Guided Questions 

 Who? When? 
Where? What? 
Why? Questions 
asked on the level 
of the students 
understanding.  

 

-Review I.E.P. to develop 
specific interventions and 
strategies for those 
students with Special 
Needs 
 
-Below are some 
suggestions: 

 Alter the 
environment to 
provide low-
distraction work 
areas. 

 Break assignment 
into short, 
sequential steps. 

 Create a safe 
environment for 
learning by 
employing 
effective 
motivational 
techniques. 

 
 

 

-Visual Associations: 

 Vocabulary 
Center 

 Marzano’s 
Vocabulary with 
squares diagram 

 Reread to 
reinforce 
vocabulary 

 Use pictures to go 
with vocabulary 

-Small group instruction or 
work: 

 Hear thought 
provoking 
questions to 
promote 
interaction. 

 Do follow up 
activities using 
different formats 
and materials. 

 Use graphic 
organizer. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 



21 
 

. 

 
 

Instructional Resources and Materials 
 

Physical Technology-Based 

 
Classroom books that include 
fables, fairytales, plays, etc. 
 
Reading Wonders  
projectable stories 
 
Big Books 
 
 

Wonders Resources:  

Pattern books such as 
Brown Bear Brown Bear 

 

Reading/Writing Workshop: 

Unit 1: I Can 8-19, We Can 
26-37 

Unit 2: Pam Can See 8-13, 
We Can See! 14-19 

Unit 3: Can We Go? 50-55 

 

Literature Big Books: 

Senses at the Seashore 3-34 

I Love Bugs! 2-27 

Clang! Clang! Beep! Beep! 2-
33 

Mama, Is It Summer Yet? 2-
33 

Bear Snores On 5-34 

Animals in the Park 1-33 

 

 Create a puppet 
show 

Literature Big Books: 

What’s the Big Idea, Molly? 
41-44 

 

 
Task 1 
http://www.firstpalette.com/Craft_themes/Animals/zooanimalst
ickpuppets/zooanimalstickpuppets.html 
(sample retelling anchor chart) 
 
http://www.docstoc.com/docs/73581246/Listening-Center-
Response 
(Response sheet after listening to story) 
 
Making a puppet 
 
https://www.youtube.com/watch?v=CXJQmxH2QpE 
(paper bag puppet) 
https://www.youtube.com/watch?v=COQpUbq6PhM 
(video of kindergarten puppet show) 
http://www.kidsinco.com/complete-list-of-playscripts/ 
(scripts for puppet plays) 
 
http://www.firstpalette.com/Craft_themes/Animals/zooanimalst
ickpuppets/zooanimalstickpuppets.html 
(stick puppet templates) 
 
 
Task 4 
http://schools.nyc.gov/offices/teachlearn/arts/CC%20Unit%20
Plans/CC%20Unit%20Plan-Theater-ES-Puppetry.pdf 
(sample puppet unit with printable scripts and stick puppet cut 
outs) 
 
http://herdingkats.blogspot.com/2012/08/puppet-theater-
center.html 
(creating a puppet center) 
 
 
 
 
 
 
 
 
 
 

http://www.firstpalette.com/Craft_themes/Animals/zooanimalstickpuppets/zooanimalstickpuppets.html
http://www.firstpalette.com/Craft_themes/Animals/zooanimalstickpuppets/zooanimalstickpuppets.html
http://www.docstoc.com/docs/73581246/Listening-Center-Response
http://www.docstoc.com/docs/73581246/Listening-Center-Response
https://www.youtube.com/watch?v=CXJQmxH2QpE
https://www.youtube.com/watch?v=COQpUbq6PhM
http://www.kidsinco.com/complete-list-of-playscripts/
http://www.firstpalette.com/Craft_themes/Animals/zooanimalstickpuppets/zooanimalstickpuppets.html
http://www.firstpalette.com/Craft_themes/Animals/zooanimalstickpuppets/zooanimalstickpuppets.html
http://schools.nyc.gov/offices/teachlearn/arts/CC%20Unit%20Plans/CC%20Unit%20Plan-Theater-ES-Puppetry.pdf
http://schools.nyc.gov/offices/teachlearn/arts/CC%20Unit%20Plans/CC%20Unit%20Plan-Theater-ES-Puppetry.pdf
http://herdingkats.blogspot.com/2012/08/puppet-theater-center.html
http://herdingkats.blogspot.com/2012/08/puppet-theater-center.html
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 Compose an opinion 
piece on favorite 
character 

 

Reading/Writing Workshop: 

Unit 9: Readers to Writers 16-
17 
 

Lesson Suggestions to Support Tasks 

 
 

 Share big books or enlarged texts with students and have them participate in figuring 

out the author’s central message or main topic by attending to specific words, phrases, 

and images in the text. 

 Give students regular practice in thinking and talking about the main character in a 

story they’re reading on their own.  For example, they might think about the problem 

that character has, how other characters support the main character or stand in his or 

her way, and how the main character eventually solves the problem or resolves the 

conflict.  

 As you read aloud, introduce students to different types of stories, such as realistic 

stories, folktales, and fantasy stories.  Give students opportunities to discuss them and 

then compare and chart the attributes of the different types. 

 After a story has been read a couple of times, demonstrate how to retell/recount it.  

First, explain that a retell/recount involves an opening statement, followed by key 

events listed in sequential or chronological order, and a conclusion.  Have students 

practice retelling/recounting stories orally by working with partners and then sharing 

with the class. 

 

 Engage students in an activity called “Story Bookends,” in which a story is read aloud 

and then students decide on the problem the main character is experiencing (the left 

bookend) and the resolution (the right bookend).  Two students then illustrate the 

bookends on separate pieces of chart paper.  Next, engage the entire class in a 

discussion of the “events” that should go in the middle, and ask for volunteers to 

represent or stand in for each “event.”  Line up the students representing the two 

“bookends” and the “events” in the front of the classroom in chronological order and 

have them describe how the problem is resolved. 

 

To help students recognize and produce rhyming words: 

 Sing songs and recite chants, rhyming poems, and nursery rhymes together as a class.  

Be aware of the cultural diversity of students and try to select songs, rhymes, and so on 

that reflect these differences.  It’s okay to have the words written on a chart while 
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students are learning the songs, chants, and rhymes, but once you turn your attention 

to oral rhyming, remove the text so that students pay closer attention to the words you 

are saying and asking them to notice and rhyme.  The challenge with phonemic 

awareness is that all the activities need to be oral – once you include written letters or 

words, you’ve moved into phonics. 

 

 Invite students to coin the name of your poetry time (e.g., Pop-Up Poetry, Rhyme Time) 

and devote a few moments each day to reading poetry aloud together.  Poets that are 

especially great with rhyme include Marilyn Singer, Rebecca Kai Dotlich, Jack 

Prelutsky, and Mary Ann Hoberman.  But do find your way to your own favorites.  Make 

use of online resources such as the Poetry Foundation website 

(www.poetryfoundation.org). 

 

 

To help students count, pronounce, blend, and segment syllables in single-syllable 

spoken words: 

 Play “I’ll Be the Tortoise.  You Be the Hare.”  Read the fable “The Tortoise and the 

Hare,” calling attention to how Tortoise moves slowly and probably even speaks slowly, 

while Hare does everything fast.  Explain that you’ll say a word slowly and carefully, like 

the Tortoise (e.g., b-a-t), and they’ll repeat the word quickly, like the Hare (e.g., bat).  

Then play this game in reverse, starting with how Hare would say a word (e.g., goat, 

made) and letting students translate it into Tortoise’s “turtle-talk.” 

 

 Say a single-syllable word with a one- or two-second pause between phonemes.  Then 

ask students what word the sounds make.  For example, /r/ /oa/ /d/ makes road.  Or 

conversely, say the word (road) and ask students to segment it into sounds (/r/ /oa/ /d/). 

 

 Use Elkonin boxes to help small groups of students segment words into phonemes 

(sounds): 

 

 Decide whether you will work with words having two or three phonemes. 

 

 Gather pictures of words having that number of sounds.  (Old phonics workbooks can 

be of use in this regard.)  For example, if you are working with words that have three 

phonemes, you might collect a picture of a “cake,” a “box,” a “pool,” and so on. 

 

 Give each student the appropriate two-or three-section elkonin box template and as 

many chips (bingo chips, pennies) as there are sounds in the words you’ll ask them to 

segment.  (See the online resources at www.corwin.com/thecommoncorecompanion 

for the templates; laminate them for endurance.) 

http://www.poetryfoundation.org/
http://www.corwin.com/thecommoncorecompanion
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 Lay one picture on the table at a time, saying its name.  Then ask students to repeat 

the word slowly and slip a chip into a box (following the left-to-right arrow) for each 

sound they hear. 

 

 

To help students blend and segment onsets and rimes in single-syllable spoken words: 

 Check out the list of Wylie and Durrell’s 37 dependable rimes in the online resources 

(at www.corwin.com/thecommoncorecompanion).  This list will be helpful when you are 

working with phonemic awareness (this standard) and phonics (Foundational Skills 

Standard 3) activities. 

 

 Teach students the Humpty Dumpty nursery rhyme.  Ask them to be the “king’s men 

(and ladies)” and try to put Humpty Dumpty (the onsets and rimes) together again.  

This is similar to the “Tortoise and Hare” activity described above, but this time, use 

onsets and rimes instead of individual phonemes.  And instead of having students 

sound out each phoneme (e.g., /b/ /a/ /t/), emphasize and differentiate instead the 

sound of onset (/b/) from the entire rime (/at/). 

 

 Sitting at the meeting area, divide the class into two groups – one responsible for 

providing the onset and the other the rime.  Say a word, such as pop.  Have the onset 

group say, “The onset of pop is /p/.”  Then have the rime group say, “The rime of pop is 

/op/.”  Repeat this with several other words. 

 

 Read lists of three words, two of which rhyme, such as deer, stick, and near.  Ask 

students to identify the words that rhyme and the one that doesn’t.  Then ask them to 

provide additional words that rhyme with the two rhyming words and words that rhyme 

with the one that had no rhyme.  Remember that this needs to be done orally, not in 

writing. 

To give students practice in stating their opinions and backing them up with reasons: 

 Start by teaching students what it means to have an opinion.  Make a statement such 

as “I love rainy days,” and invite them to agree or disagree, give a reason, and explain 

why.  For example, a student might say, “I don’t like rainy days because I have to stay 

inside.”  Or “I like rainy days because I get to jump over puddles.”  Provide students 

with regular opportunities to state what they like or don’t like about their everyday 

experiences and give reasons.  Be sure to applaud students’ use of the word because 

and vary the like/don’t like construct with other sentence structures, such as “The best 

restaurant is ________ because . . .” 

http://www.corwin.com/thecommoncorecompanion
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Speaking and Listening 

 Model for students how you ask and answer questions as you view, listen to, or read 

aloud a text by pausing periodically to pose a question.  Let students know precisely 

which words or phrases prompted you to ask the question or required clarification by 

going back into the text or other media to locate the words or phrases.  For example, 

when viewing a video on bears, you might say, “Let me pause this video for a moment 

because I think I heard the narrator say that black bears eat both plants and meat, and 

I always thought that black bears are plant eaters and that grizzlies and polar bears eat 

meat.  Hmm.  Now I’m confused.  How can we find out which one is right?” 

 

 Likewise, when students ask questions, begin in these very early grades to get them 

thinking of what exactly led them to ask the questions in the first place.  Ask questions 

such as “What confused you?” and “What made you ask that?”  Over time, this line of 

inquiry will help students recognize that questions don’t just arise out of nowhere or pop 

into a person’s head out of thin air.  Instead, something they read, heard, or saw 

triggered their need to seek clarification. 

 

 Scaffold students’ oral recounts and descriptions of key ideas and details by having 

them illustrate or write their ideas before asking them to present what they learned 

orally.  You will likely need to differentiate even further by suggesting that kindergarten 

students draw detailed pictures of what they learned rather than write about it.  Having 

this drawing/writing option serves as a welcome relief to students who have difficulty 

with writing and helps all students rehearse what they may want to communicate orally. 
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